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ABSTRACT

Regular basic education imparts knowledge based on addition, subtraction, multiplication, division and
reading; Additionally, and depending on the type of educational institution, other knowledge is imparted such
as religion, arts, historical and social sciences, study of geography, universal history, education and civics,
etc. This leads us to reflect on the type of education that is being promoted for school children today, which
is not bad if all plans are fulfilled, but what happens when money is not enough until the end of the month,
or when there are problems to pay the mortgage, or when there is uncertainty about the cost of living, taxes,
interests. There is a crisis within a crisis, all of this demonstrates the lack of good financial education.
Therefore, through the qualitative approach, we resorted to the phenomenological-hermeneutic design, and
the objective was to explore the financial education provided in elementary school, and how this has served
to survive during the post-school stage. The population of interest was the graduates of public and private
schools, as well as professionals dedicated to teaching of the same generation. The participants expressed
their opinions and beliefs on the relevance and necessity of including financial education in the school
curriculum from an early age. The study provides information on these experiences, providing a basis for
establishing corrective measures and formulating guidelines to promote its teaching at some pre-professional
preparatory stage.
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1. Introduction

There is a manifest and substantial lack, a type of education that is not complementary, but rather vital: financial
education, whose absence is not evident until adulthood, when it is reflected and concluded that academic
education will not solve all the financial problems that arise, through a stable job, an onerous salary and an
important position [1]. However, regular basic education is based on promoting knowledge of mathematics and
reading, i.e., every child, from the moment he/she enters school, must be taught to add, subtract, multiply, divide
and read, in essence this is what education consists of; additionally, and depending on the type of educational
institution, other knowledge is provided such as religion, the arts, historical social sciences, the study of
geography, universal history, education and civics, etc. The education is educated to devote a large part of one's
life to the study and learning of subjects, under the argument that these will serve to survive personally and
professionally [2]. In addition to this formal education, another type of education is received through the
interaction with our parents and friends, which becomes a paradigm, a way of thinking and acting, and which
are also part of what adults are. In this context, in Asia, Zhou et al. [3] found that 59 economies around the
world are implementing national financial education strategies, thus, the implementation of large-scale financial
education courses is a challenge, particularly at the primary or secondary stage, both because of
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the costs associated with these courses and the difficulty in adjusting existing curriculum structures. Zhang et
al. [4] concluded that financial education demonstrates a greater effect on stock market returns among less
experienced investors from areas with lower levels of investor protection. Suherman et al. [5] report that
millennials fear financial risk. Also, Zafar et al. [6] suggest that investment in technology education and
financial markets requires the attention of policy makers, as we have empirically established long-term inverse
impacts of financial development and ICT on carbon emissions. Li & Lu [7] found that financial education can
significantly improve students' academic performance and cognitive and non-cognitive skills and monetary
transfers. By increasing investment in financial education students improved their academic performance and
cognitive and non-cognitive abilities. They suggest that the government, schools and families increase
investment in education.

In Europe, Bozzo & Birkner [8] state that the current need is to increase financial knowledge, and the
transmission of this knowledge, in order to enable people to make sound decisions regarding personal finances.
For their part, Kaiser & Menkhoff [9] concluded that teaching methods can play an important role in how
financial education programs influence financial behavior and outcomes. financial education programs
influence financial behavior and outcomes. Sconti [10] through the implementation of a financial education
program called "Futuro Sicuro” with a sample of 650 high school students in Italy, concluded that students
increased actual financial knowledge and the results also aligned with participants' realistic assessments of their
own financial skills. For his part, Schoofs [11] stated that there was no treatment effect from his intervention;
financial literacy training did not affect the financial literacy measure. This could be due to the fact that the
measure focuses only on numeracy skills, a very common measure in the financial literacy literature.

Billari et al. [12] concluded that financial education significantly increased participants' financial literacy and
survival demographics and pushed them to seek more information and participate more actively in financial
decisions. Ruiz et al. [13] financial education is an ongoing societal concern, as it is essential for improving the
well-being of individuals and society in general. Wrong financial decisions can have serious consequences
leading to serious economic and even social problems. Therefore, an adequate financial foundation is necessary
and should be inculcated from an early age. Amagir et al. [14] worked with a group of students, to whom they
set a personal savings goal and issued training on how to achieve financial goals. The results of the short-term
treatment indicated that the students' level of financial literacy was expanded; it fostered their intentions to save
more, spend less, and earn income; and it generally improved their financial and savings behavior. The program
demonstrated that it could serve as an effective and low-cost method to improve the financial literacy of pre-
vocational students, a financially vulnerable group. Rojas [15] concluded that financial indebtedness among
young adults could be another detrimental outcome of low school achievement in childhood, reinforcing the
importance of continued attempts to reduce the number of underachieving students in society.

In North America, Blanco et al. [16] concluded that financial literacy is one of the most important skills a tech-
savvy Generation Z student can acquire, they have the ability to increase their financial literacy, and catapult
them into the future. Harvey & Urban [17] concluded that mandatory financial education in high school
improves credit and debt outcomes, we recommend that states and educators prioritize content that has more
immediate relevance to 18-year-olds, such as budgeting, long-term borrowing, and credit. Urban [18] concluded
that financial education quantifies improvements in debt and credit behaviors, and these results suggest that
there are no simultaneous adverse effects overall or for at-risk students. Kaiser et al. [19] showed that financial
education programs have, on average, positive causal effects on financial literacy and subsequent financial
behaviors. Blanco et al. [16] explored the potential benefits of digital financial education programs among
Hispanics through the design, implementation, and evaluation of a community-based digital intervention called
Mind Your Money (MYM). The digital financial education program had a high retention rate and a statistically
significant positive effect on financial capability. Participants who completed the program activities were more
likely to have a budget or spending plan and felt more confident in their ability to deal with unforeseen expenses.
We also observed that those in the treatment group exhibited lower levels of financial stress compared to the
control group.

In Central America, De Beckker et al. [20] through a financial education course on consumer choices made by
688 8th and 9th grade students, concluded that financial education does not automatically translate into better
consumer choices. Cruz [21] concluded that the implementation of formal financial education in schools through
a financial education-learning process could help students understand the economic world. The influence of the
family environment has the greatest impact on financial literacy for the development of children's skills and
abilities. The persistent observation of infants in everyday activities, such as accompanying their parents
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shopping or comparing prices, demonstrates their willingness to learn about the household's economic-financial
activity.

In South America, Rodriguez and Martinez [22] found that differentiated financial literacy instruction in the
learning process can be effective even if significant pre-existing differences still prevail, so it is possible to tailor
children's financial literacy in educational programs. Silva and Vargas [23] report that people are beginning to
seek advice and information in order to develop the skills and confidence needed to take risks and take advantage
of financial opportunities, and thus improve their economic well-being. Marambio-Tapia [24] argue that
households assume that debt is a necessary evil. Lechuga et al. [25] bonding skills are vital for the efficient
management of people's money and resources. Avendafio et al. [26] show that there are limitations with respect
to financial literacy, and the need for specific programs that contain these skills. At the national level, Salas and
Ticlla [27] concluded that as a student acquires more financial knowledge, his or her level of entrepreneurship
will increase, reflected in entrepreneurial attitudes, development of the entrepreneurial spirit and a greater
manifestation of an entrepreneurial culture and well-being in the Peruvian social context. The previous
paragraphs lead us to reflect on the type of education we are promoting for our children, which is not bad, if all
the plans are fulfilled. But what happens when the money is not enough to make ends meet, or when there are
problems paying the mortgage, or when there is uncertainty about the cost of living, taxes, interest, etc., which
produces a crisis within a crisis, evidencing the lack of a good financial education. Statistics indicate that, in
Peru, out of every 50 students who enter university, 15 drop out due to financial problems [28]. It is also noted
that only 9% of the Economically Active Population (EAP) in Peru has a decent job, which complies with
indicators such as a contract, income, working hours, health insurance and pension system. In this sense, the
UN 2030 Agenda for Sustainable Development states that the functionality of financial development is
undeniable in the broader economy towards the Sustainable Development Goals [29].

Therefore, the objective of this study was to explore how financial education taught in basic school has been
internalized and how it has served to survive during the post-school stage. Likewise, this study is socially
justified because it will promote the formulation of policies to establish financial education in the regular
curriculum of basic education, which will result in a progressive society. In assessing the novelty of the work,
the absence of previous research in this area has been considered, so it is possible to state that the research
presents several important and original contributions to the existing literature related to the product of financial
education provided in the classrooms of schools and colleges. It is justified at a theoretical level, because through
its conclusions, it will contribute to the development of proposals to promote the teaching of financial education.
It is justified at a practical level, because it will serve as a basis for other studies with the same approach, or
with a guantitative or mixed approach, in order to highlight the importance of the exposed category. Finally,
there are the necessary resources to carry out this research work, in order to fulfill the stated objective.

2. Research method

The research work had a qualitative approach and a phenomenological-hermeneutic design. That qualitative
research aims to discover intangible factors that can be described, understood and explained using the tools of
phenomenology [30]. That people reveal themselves through phenomenological and hermeneutic studies, whose
interpretations allow the construction of reference points for dialogue [31]. As a consequence, the present
phenomenological-hermeneutic study combines two qualitative methods that focus on the deep and meaningful
understanding of human experience and its interpretation, whose basis clearly describes the phenomenon under
investigation and the research question that guided the study.

The population of interest was made up of graduates of public and private schools from 1994 to 2010, and
professional teachers who graduated from public and private schools, and who maintain a business venture.
That the term in the qualitative context, the population of interest refers to the group of people, communities or
phenomena that are the focus of the research study [32]. Unlike quantitative studies, where the population is
defined more specifically and the aim is to generalize the results to a broader population, in qualitative research,
the population of interest is usually more flexible and may be more oriented towards understanding experiences,
perspectives and social processes in depth. The population of interest is the focus of the research study, and its
definition is oriented towards understanding the experiences, perspectives and social processes in depth in a
specific context [33]. The technique used to obtain the information was the in-depth interview, asking specific
questions related to the proposed research; the instrument used to obtain the information was the audio recorder.
Regarding the interview of the present study, it was a meeting previously agreed upon with the informants, in
which four guiding questions were used, distributed in four interactions, designed to direct the conversation
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towards the relevant topic. With respect to saturation, which refers to the point at which enough data have been
collected that no new ideas, themes or significant patterns are observed in the analysis. In the context of the
study entitled "Financial education from elementary school: a perspective today", evidencing saturation implied
an exhaustive data analysis, which consisted of reviewing the responses and consistently identifying the same
themes and patterns in multiple participants. Also, because multiple interviews were conducted and data were
collected from multiple sources (graduates and teachers), the data were compared to identify convergences and
divergences to see if saturation had been reached. And to corroborate this state, it was decided to conduct more
interviews and collect more data, not observing new ideas or significant topics, this indicated that saturation had
definitely been reached, which consisted of 29 interactions. That the qualitative interview follows a
predetermined format that will allow collecting data and systematically organizing the answers to prepare the
drawing of conclusions [34].

Once the interviews were collected, they were downloaded and analyzed through the software specialized in
gualitative analysis Atlas.ti, this program allowed to follow the cyclical logic of the research, since it will be
possible to incorporate the data in sequential order instead of collecting them simultaneously, to obtain the tree
of interactions, the word cloud and the diagram of feelings. In this way, the interviews are analyzed to identify
significant themes and patterns, applying the phenomenological method to decompose the experiences into their
essential elements, and in this way, it was possible to perform the theoretical experiments necessary to carry out
a constructivist theoretical analysis [35].

3. Results

Figure 1 shows the code network of the first interaction with the population of interest, through the responses
provided, different perspectives and opinions about the level of knowledge and skills related to financial
education received in basic school can be identified. In the responses, participants express a critical but
constructive view of their financial education.

O
"financial education", "limited", "basic concepts”, "money management",
"savings", "budgeting", "need for extensive training", “investment",
"taxes", "long term financial planning", "beneficial", "need for extensive
training", "investment", "taxation", "long term financial planning".

&

"financial education", "insufficient”, "challenges adult life", "basic
et concepts", "responsible use of credit cards", "importance of savings",
’ "lacked practical lessons", "investment”, "money growth".

¢

"financial education", "adequate”, "fundamental concepts", "budgets",
A "savings", "lacked examples of practical activities", "effective application
in real situations".

© Level of knowledge

and skills in
financial education
received in

basic schooling.

&

"qualitative approach", "limited", "topics covered", "money management",
......... "basic financial planning", "lacked depth", "investment", "understanding
financial instruments".

&

. "financial education training", "basic", "overview money management",
IRREES "solid skills", "practical workshops", "financial simulations", "guidance
on making smart financial decisions".

&
"financial education", "useful”, "basic money management savings",
"advanced concepts", "understanding financial markets", "planning long
term financial goals", "advanced concepts missing".

Figure 1. Code network of the first interaction
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Although they recognize that basic concepts about money management, such as saving and budgeting, were
provided, they wish they had received a more complete and comprehensive training. They feel that the financial
education focused on the elementary, and feel that it would have been beneficial to include additional topics,
such as investing, taxes and long-term financial planning. The lack of more advanced and practical knowledge
in money management led them to feel that they were not fully prepared to face the financial challenges of adult
life.

Participants generally acknowledge that they were provided with some basic knowledge about budgeting and
the importance of saving. However, they note that the training was limited and did not go deeply enough into
key areas such as investing, understanding financial markets and long-term financial planning. Some of them
suggest the need for hands-on workshops, financial simulations and more guidance to develop solid money
management skills.

The interactions show a common concern about financial education in basic school; participants would like
more comprehensive training, including both basic and advanced concepts, and providing opportunities for
practical application of knowledge in real-world situations. The combination of positive and negative
perspectives highlights the importance of improving and enriching financial education programs to better
prepare students today to manage their personal finances responsibly and effectively in adult life.

<
“lack of financial education”, "life impact", "daily", "future", "frustrated",
"lack of money management skills", "inadequate financial decisions",
"lack of understanding of investment and savings".

<

"lack of financial education”, "obstacle" "difficulties handling money",
et "setting budgets", "insecure financial decisions", "loss of opportunities
for economic growth".

<
' "financial education”, "essential", "manage finances clearly", "avoid
L boomn unnecessary debts", "saving for long-term goals", "greater sense of
< control, efficiency”, "financial planning".
importance of
financial education
for life and the S

future.

“lack of financial education”, "affected daily life", "feel disadvantaged",

SRR "smart spending decisions savings investments", "compound interest",
"financial risks", "confidence avoid excessive debt".

&
"valuable financial education”, "wise money decisions", "unforeseen
financial situations", "understand loans investment taxes", "solid base
to manage finances responsibly", "lack of financial education basic

school".

<
"significant impact financial education”, "manage money", "avoid
excessive debt", "plan long term financial goals”, "further strengthen
financial education”, "face future economic challenges with confidence".

Figure 2. Code network of the second interaction

Figure 2 shows the code network of the second interaction, the responses reflect the experiences and
perspectives in relation to the importance that financial education in basic school has had in life. Participants
highlight the importance and positive impact, those who received this education have developed essential skills
to manage their money responsibly and make informed financial decisions, thanks to this education, they feel
more confident when facing financial situations and have acquired the ability to plan for long-term goals, such
as buying a house or starting a business. Those who did not receive financial education in elementary school
had to acquire it later, in order to make intelligent decisions and avoid situations of excessive indebtedness.

The findings revealed those who regret not having received financial education in elementary school, a situation
that has led them to face difficulties in managing their money effectively and making inadequate financial

127



PEN Vol. 12, No. 1, April 2024, pp.123-134

decisions. They show that the lack of financial knowledge has left them at a disadvantage compared to those
who did receive adequate training.

In sum, financial education has a significant impact on people's lives, helping them to make informed financial
decisions, avoid unnecessary debt, plan for the future and feel more prepared to face economic challenges.
Those who had the opportunity to receive this education in elementary school value it positively, while those
who did not receive it or consider it insufficient, express the need to improve the inclusion and quality of
financial education in school curricula.

<&
"mixed experience teaching methods financial education”, "basic
concepts included”, "lack of realistic practical approach”, "traditional
methods did not connect real life situations", "difficulty applying
financial concepts on a daily basis".

&
"public school experience", "limited teaching methods", "lecture
approach", "little practical interaction”, "suggestion to include
practical activities", "financial simulations", "apply concepts in real
life situations".

&
i “private school experience", "positive teaching methods", "practical
L booontt approach", "comprehensible learning”, "interactive activities", "financial
& simulations”, "case studies", "practical skills", "money management",
Financial “financial planning”, “financial planning".
education
teaching
methods N won

“private school experience", "enriching teaching methods", "diversity
......... adapted learning styles", "workshops", "debates", "role plays",
"development of financial projects”, "collaboration skills", "critical
thinking", "solid financial education base", "confidence to face challenges".

&

.. "public school experience", "unsatisfactory", "lack of importance of time",
T "lack of updated resources", "updated practical approach”, "improve

effectiveness".

<&
"private school experience", "relevant comprehensive education",
"practical application approach”, "real world examples", "informed

Figure 3. Code network of the third interaction

Figure 3 shows the code network of the third interaction with the population of interest, the responses provided
offer a varied view on the teaching methods used in the classroom to address financial education. In the
interactions, participants express a positive evaluation regarding the financial education they received at the
private school. They emphasize that the teaching methods used were practical, dynamic and adapted to different
learning styles. The inclusion of interactive activities, financial simulations, case studies and team work allowed
students to acquire practical money management and financial planning skills. In addition, they appreciate that
they have been provided with a solid foundation in financial literacy, which makes them feel prepared to face
the financial challenges of adult life with confidence.

On the other hand, there are those who express a negative evaluation in relation to the financial education
received at the public school, who consider that the teaching methods were insufficient or limited. Although
basic concepts on money management and savings were provided, they feel that a more practical and realistic
approach connecting with real life situations was lacking. It is pointed out that financial education at the public
school was not satisfactory, since it was not given enough importance and time to assimilate the knowledge in
a meaningful way.

The interactions reflect the importance of appropriate and effective financial education that incorporates
practical teaching methods applied to real-life situations. Dynamic approaches, interactive activities and up-to-
date materials can improve understanding and retention of financial knowledge, and prepare students to make
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informed and responsible decisions in their financial lives. The inclusion of quality financial education in school
curricula is critical to empower students in their money management and future financial planning.

&
“lack of practical experience", "insecure financial situations”,
"need more opportunities”, "develop practical skills", "lack of access
to resources", "lack of financial advice", "dependence on own efforts",
"investment decisions challenge".

&

"lack of access to resources", "lack of financial advice", "dependence
JPETER on own efforts”, “challenging investment decisions".

&
¥ "lack of practical budgeting", "lack of practical planning”, "less
L boomt prepared adult life", "seek external source".

Financial
challenges and
obstacles in
real-life <>_ ) ] ) o
situations. "impulsive spending”, "resist unnecessary purchases", "discipline

_________ to save", "remember financial goals”, "remember financial goals".

&
"make investment decisions", "insecurity in choosing options", "seek
financial advice", "educate myself on the subject", "educate myself on
the subject".

O
“debt management", "avoid excessive indebtedness", "manage
debt responsibly”, "avoid debt cycles", "effort and planning",
"success in business and work".

Figure 4. Code network of the fourth interaction

Figure 4 shows the code network of the fourth interaction with the population of interest, the responses provide
a variety of challenges and obstacles that people faced when applying the knowledge acquired in financial
education in real situations. The findings evidence the lack of practical experience in real financial situations
due to the lack of teaching on how to work with money in the educational environment. This generated insecurity
when facing real financial situations, such as opening a bank account or understanding complex financial
contracts. However, the individual realized the need for more opportunities to put into practice what she had
learned and develop practical skills in money management.

The interactions relate to the lack of access to financial resources and advice, especially compared to private
schools that offered additional guidance on financial topics. This made dealing with complex situations, such
as making investment decisions, more difficult and sometimes involved a process of trial and error.

The findings also revealed a lack of practice in budgeting and financial planning, despite having learned basic
concepts in school. This made the individual feel less prepared to face the financial challenges of adult life and
led them to seek outside sources to improve their financial knowledge and skills. Some had to face the
temptation of impulsive spending, despite having learned the importance of saving and financial planning.
Overcoming this barrier required constant discipline and constant reminders of long-term financial goals.

Others express insecurity when making investment decisions, despite understanding the basic concepts. This
challenge led the individual to seek professional financial advice and to educate themselves further on the
subject to make more informed decisions, while some had to learn to manage their debts, especially in situations
where they had to resort to loans for emergencies or important projects. Learning to manage these debts
responsibly and avoid falling into cycles of indebtedness was a process that demanded effort and careful
planning, which allowed them to manage their business and work effectively.
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Interactions inferred lack of practical experience, lack of access to financial resources and advice, lack of
practice in managing budgets, temptation to impulsive spending, insecurity in making investment decisions, and
debt management. Each individual faced these obstacles uniquely and sought solutions and personal reflections
to improve their financial understanding and skills.
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Figure 5. Word cloud

Figure 5 shows the most recurrent word cloud used in the interviews, the most prominent in the cloud was
"education,” indicating that the central theme of the text or dataset focuses on education. Education can be
considered in a broad sense, encompassing both formal education, e.g., school, or university, as well as
continuing education or lifelong learning. The presence of the word "financial" in a prominent position suggests
the relationship with financial education, i.e., how knowledge and skills were acquired to properly manage
personal or business finances, this implies learning about budgeting, saving, investments, debt, among other
financial aspects.

Next to these words, "knowledge”, "understanding” and "skills" also stand out, with a significant size in the
cloud, suggesting that the process of acquiring and developing knowledge and skills was very important in
people's lives, and how this could contribute to personal and professional growth. The words “situations”,
"experiences” and "challenges"” suggest the application of knowledge and skills acquired during the school and
post-school stage, for various life circumstances, both in personal and professional contexts. However, most of
the interviewees emphasize that the basis of financial knowledge was not obtained in basic school, but rather, it
was the result of personal and/or professional effort, because they had to overcome circumstances that forced
them to focus on the importance of facing challenges, making informed decisions, learning from experiences to
improve and grow.

Positive sentiment

.""

Neutral sentiment

Negative sentiment

Note: NCH: Level of financial knowledge and skills; IPV: Importance to life;
MUT: methods used; DOBS: challenges and obstacles.
Figure 6. Sankey diagram - co-occurrences and sentiment
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According to the proposed study and the theories that support it, during the interactions with the interviewees,
the feelings evidenced by the participants are shown in the diagram in Figure 6. These feelings present a greater
incidence in the area of negative valuation, which infers that the circumstances, and the feeling of negativity
was the one that abstracted most of the basic school graduates. These allow inferring that the participants, upon
graduating from basic schools, did not have a level of financial knowledge and skills (NCH), which were of
substantive importance for life (IPV), so that the methods used (MUT) for their financial decisions had to be
perfected through new training, in order to overcome the different challenges and obstacles (DOBS) that were
presented to them throughout their personal and professional lives. Many of them had the courage to go into
business, many did well, for others, however, the hurdle was very high, as they had to learn to learn financial
skills to lead and cope with their ventures, with optimal results. Others dedicated themselves to work and depend
on a monthly stipend, through which they support their families with their basic needs.

4. Discussion

The results of the present study are discordant with Blanco et al. [16] who concluded that financial education is
one of the most important competencies that a tech-savvy Generation Z student can acquire; they have the ability
to increase their financial knowledge and catapult it into the future [36]. In the present study, it is evident that
"Generation Z" who studied during the years 1994 to 2010, did not receive adequate financial education within
the basic schools, except for some who went to private schools, and received basic financial knowledge.

They are discordant with Harvey & Urban [17] who concluded that financial education is mandatory in
secondary education improves credit and debt outcomes, we recommend that states and educators prioritize
content that has more immediate relevance for 18-year-olds, such as budgeting, long-term borrowing and credit
[37]. For the present study, the results obtained through the interviews allow inferring that the teaching of
financial education in basic schools is not mandatory in the national curriculum.

They are consistent with Urban [18] who concluded that financial education quantifies improvements in debt
and credit behaviors, and these results suggest that there are no simultaneous adverse effects in general or for
at-risk students [38]. It was evident from the present study that basic school graduates had to learn financial
concepts, or in other cases reinforce their knowledge in order to survive and make decisions for their ventures.

They are in agreement with Kaiser et al. [19] who showed that financial education programs have, on average,
positive causal effects on financial literacy and subsequent financial behaviors. Throughout the present study,
many of the participants had to acquire financial knowledge and adopt behaviors based on this knowledge to
make decisions related to debt and cash management.

Consistent with Blanco et al. [16] who explored the potential benefits of digital financial education programs
among Hispanics, the digital financial education program had a high retention rate and a statistically significant
positive effect on financial capability. Participants who completed the program activities were more likely to
have a budget or spending plan and felt more confident in their ability to deal with unforeseen expenses. We
also observed that those in the treatment group exhibited lower levels of financial stress compared to the control
group. Similarly, participants reported that they had to participate in different financial education programs in
order to make decisions related to budgeting, spending, investing and other financial management issues.

They are in agreement with Rodriguez and Martinez [22] who found that differentiated financial literacy
instruction in the learning process can be effective even if significant pre-existing differences still prevail, so it
is possible to tailor children's financial literacy in educational programs. Similarly, the present study shows that
the teaching of finance from a very early age could have a positive impact on the management of money
resources and promote many entrepreneurships, due to the skills acquired.

They are similar to Silva and Vargas [23] who refer that people are beginning to seek advice and information
in order to develop skills and confidence needed to take risks and take advantage of financial opportunities, and
thus improve their economic well-being. Through the present study, it was evident that many are seeking advice
and information to develop skills related to financial management.

They are similar to Salas and Ticlla [27] who concluded that as a student acquires more financial literacy, his
or her level of entrepreneurship will increase, reflected in entrepreneurial attitudes, development of the
entrepreneurial spirit, and a greater manifestation of an entrepreneurial culture and well-being in the social
context of Peru. In the present study, the participants were forced to acquire financial knowledge, and to engage
in business in order to be able to economically and financially assist their beneficiaries.
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5. Conclusions

The analysis of the responses from the first interaction with the population of interest leads to the conclusion
that there is a shared concern about the financial education provided in basic school. Participants show an
appreciation for the basic concepts taught, such as saving and budgeting, but also express the need for more
complete and comprehensive training that addresses advanced topics such as investment, taxes and long-term
financial planning. These findings highlight the importance of improving financial education programs and
providing opportunities for practical application of knowledge in real-world situations. Overall, it is crucial that
financial education not only teaches the fundamentals, but also develops strong skills in responsible and
effective money management to adequately prepare students to meet the financial challenges of adult life.

Through the second interaction with the population of interest, it is concluded that financial education has a
significant impact on people's lives, providing them with valuable skills to manage their money and make
informed financial decisions. Those who had the opportunity to receive this training in elementary school value
it positively, highlighting how it has allowed them to feel more confident and prepared to face the economic
challenges of the present and the future. On the other hand, those who did not receive or consider insufficient
financial education at school express the need to improve the inclusion and quality of this type of education in
school curricula. These findings highlight the importance of promoting sound financial education that is
accessible to all, with the aim of empowering people in their financial lives and promoting more responsible
and effective economic decision-making.

The third interaction with the population of interest concludes on the importance of adequate and effective
financial education that incorporates practical teaching methods applied to real-life situations. Those who
express a positive evaluation of the financial education received highlight the benefits of dynamic approaches,
interactive activities and updated materials, which provided them with a solid foundation in money management
and financial planning. On the other hand, those who express a negative evaluation highlight the need to improve
teaching methods, focusing on a more practical and relevant approach, especially in public schools. Overall, it
is clear that the inclusion of quality financial education in school curricula is fundamental to empower students
in their money management and prepare them to make informed and responsible decisions in their future
financial lives. By adopting dynamic pedagogical approaches tailored to different learning styles, the
understanding and retention of financial literacy can be significantly improved, which will benefit students
throughout their lives.

The fourth interaction reveals a variety of challenges and obstacles that people faced in applying the knowledge
acquired in financial education in real situations. These challenges included lack of practical experience, lack
of access to financial resources and advice, temptation to impulsive spending, insecurity in making investment
decisions, and debt management. Each individual approached these obstacles uniquely, seeking solutions and
reflecting on how to improve their financial understanding and skills. These findings underscore the importance
of not only receiving sound financial education in the classroom, but also providing opportunities for practical
application of this knowledge and access to financial resources and advice. By effectively addressing these
challenges, individuals will be able to make more informed financial decisions and confidently face the
economic challenges that arise in their lives.

These results are supported by direct quotes and specific examples drawn from data collected during interviews
and other data collection methods used in the study.
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